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of the Amencan school currculum. A more general, progressve educational
paradigm 18 emergaeg acrons coneent houndaries and grade levels, This co-
horent phulosopby and spiret s reaching acrons the curnculem and up
through the grades, Whether it s callled Best Practice, integrased leaming, =
verdesophmary studhes, or authesox mstrection, or some other same or no
mame at all, this movement s broad and deep and enduring. It s srongly
backed by edacations] revcarch, draws on sound learming theory, and, under
other names, has been sestod and refoed over many years,

What & the nature of this newlold carnculum? What assumpeions and
theonies ahout learmug inform thus appeoach? What is the underlying odeca-
onal phudosophy of this reemergent paradigm? i we seady the morefless Sz
systermatacally, we can demtify thineen mterlocking principles, assemgaions,
o¢ theones that characeerize this model of educanca. These pnancples are
deeply interrelared, each infloencing the others. And the list of principles, as
you' ¥l see, can be grouped oo three main clesiers. The Sest five clements ad-
dress vanoes sspects of stodent-cestered teaching and lcarning,

STUDENT-CENTERED: The best starting point for schooling is young peo-
ple's real smereses; all across the currculum, investigating stodeses’ own

questions should always rake precedence over studyng achutranly and dis-
tantly selected “contese.”

Expenienciak Active, hands-on, coocrene expenence 15 the mose powerful and
navwral form of keaming. Svedents should be immersed in the most direct

posuble experience of the content of every subjece,

Halntic: Chaldren learn best when they encounter whole deas, events, and

materaals in purposciul contexes, not by studying subpactsy isolased from ac
tual wac,

Authentic: Real, nch, complex ideas and enatenals are 2t the heart of the cur-
rncwlemn. Lossons or textbooks that water down, contmol, o oversamgddy
coment wlnmately disempower studenes.

Challenging: Stodents learn best when faced with genuine challenges,
chouces, and respoasibility in thewe own learning.

The nexx Bve peinciples draw cur attentson to cognitive and developmen-
sal aspects of seaching and learmng.
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guage, Weracy, and mathematcs.

Expreswve: To fully engage ideas, construct meaning, and remember infor-
matsom, students mest regelardy employ the whole range of communicatsve
modia—speech, wnting, drawing, poctry, dance, drams, music, movement,
and vsual ans.

Reflectiver Balancing the immerson i expenience must be opportunities foe
learners 10 reflect, debwied, and abstrace from thesr oxpenences whar they
have felt and thought and leamed.

mwmmipbmﬂmconmdwhmhladm
somal anpects of teachiog and leasmng in whaols,

SOCQIAL: Leatming o always socially comstrected and often interactive;
seachers need to creatre classroom imeractions that “scaffold* learning,

Callaborative: Couperative learning activisies tap the social power of lears-
wg berver than competitive and individualistc approsches.

Democratic: The dasseoom s a model community; students learn whar they
live as acizens of the school,

We can represent these theee clustens of principles graphacally, as shown
o Pgure 1.1,

The remander of this book, as we discuss cach subsct i the schoal car-
ﬂm&.mlhomvhmdmkqwmﬂanﬂyminmhﬂow
ever, 0 explain why these ideas are wo importane, well elabarate briefly on
them now,
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mean leper and larger time allocaticas for any subject that can make a case
for imsedf; more time for marh, moce teme for ast, more time for doivers’ ede-
cations. Instead of wagmg these craven turf wars, educarors shoudd be viing

time in new, more powerful ways. We need symengy, overlap, integration.
ﬂmmkqumlmmﬁhdwhts%nmhm

cam art be 3 tood of learsing instead of just another disconnected school sub-
pect? A key book about this kind of arr edugance, Renalssance i the Class.
rocen (Buenaford, Apeill, and Wems 2001), shows how the Chicago A
Mpmﬁdmm(ﬂﬁlh&uﬂmmnmdm
whool and docamented groweh m both student achievement and seacher
morale. CAPE was the partaer for the project descnbed st the beginning
of this chageer, ia which Linda Voss and Eleancr Nayvelt's students ased mo-
sic, dance, visaal e2r, and drama 20 Jearn hasory. Thae stocy showed the inte-
graning role that the arts can take in oor schoods. We don'y have to steal nme
away from reading, math, or science 10 4o ary; instead, art helps s 1o do i
ence, math, and reading—00 explore them, expres them, and connect them,
Indood, the arts are the protocypical “integratable™ subjects; music, dance,
visaal art, and deama have a nightfal place in every hield of heman inquiry
The story coming up at the end of this chapter is also from a CAPE school,
and shows how ooe art form—mn this case, the Mexican retablo—can anchor
a tenweek, team-taughe, cross-coericular middle school ane mn langsage ans
and howory. .

QUALITIES OF BEST PRACTICE IN TEACHING THE ARTS

Now that we have looked 22 the development of ares seamdards over the pase

rwo decades, we can deaw on sl the key reports 1o talk more specihcally
about “what works™ mn schaool art programs,

Studests should 4o art, not just view art. From the earbest peeschool years,
children have & powerful unge to make arr. We domt have to “assign™ chi-
dren to draw with ssarkers, chast jump-rope thymes, share dramatc mono-

logues, make theatrical faces, or dance. Artistic expeestion seems to be wired
iaeo children’s gener. Therefore, the ficst job of teachers and other adults is to
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;nwolcbewnyandl«h&nmndcxpuhmn“n«dmm
tooks, materialy, cqupment, models, examples, coaching, and pleoty of time.
Grown-eps doa’t have moch trouble 1aking this role wanl about third or
MM.MMMM&QMMM&&M&NI
amnhemudmmadaam.mhhmbdﬂyOKw'm
serious” about math or science for part of the school day, # s most definitely
not OK to pet away are or the exploratoey, playful sparit that deives &, As
kids get older and the curmnculum gets moee overssuffod with contens-area
masdates, smart teachers incorposste art activities meo integrased curricu-
lum units. Scudents who are reading 3 novel can show ther understandeg
by dlestranisg crincal scomes, acting them out, tessalating them into move-
ment and dance, or creating background music foe them. In every subjece,
daeg the arts can provide new ways of exploring and expressing sdeas about
practically anything—the Civd Wae, teiangles, photosysthesis, or To Kl a
Mockimgbird

e ans sboald be intogrased across the csrmiculum 2 well as taught as sepa-
rate disaiplines, The arts have valve both in thesselves 3nd as useful took of
thowght and connecoon throughoet e, That means schools with exessplary
arcs programs will have a balsace of arts discipline teaching aad ares integra-
ol aCross the carnculum. There are infinite opportunities for weaving arts-
vc thinkiag and expresion =0 the rest of the camculum. Ideally, the ans
take a central place in broad, interdisciplinary inquiry peojeces thas teachers
and students plan togeeher and that extend over long chunks of tae. After
all, 5fe 1 integrased, not divided into separacesubject evems. Real-life prog-
octx andd probiems tend 10 be imerdisciplinary, 3ad the ans can be a lever for
understandag, connecting, or shaning mguines neo them. Schoal shald be
orgasared in the same way, peepanng students for that real, complex world.

Childron need 10 exerose geauine choice, costrol, and respossibility in their
art makoag, Thes chapter’s opening image, of hallways decocated with identi-
cal chaldren’s ar, symbobzes the way schools too oftes turs ast from 2 cre-
atve peocess into an obedience nitual, Indeed, why would any chadd care

\f she is also being graded on the caliber of her copying? Choice s an imegral
part of amistic theekeng, Resl arties choowe their own subvects, materials,
media, and audiences. They decide bow to begin, whes somscthing is vale-
able, when somethung should be sbandoned, when somerhing is ready for an
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audience, [n school, stodents should be helped 1o learn how 10 exercise the
same kinds of choxes.
Tbhm:hntbmsbmddh:pkmyd‘fut'mtime.wheuundmn
have authority for deciding what kind of art oe musc o drama or dance they
wans to make, and respoasibility for careying cur their choices, under care-
HmMmdm.hmMaMﬂelu&anMW
call thas stodent-direceed segment of the day “woekshop,™ and it alternases
quh“nzmh&wmwmmd&u
w&rﬂﬂ,wbokdamanmmmmohdm
mﬁaennpk.afwmdinga&onmmmanmaha
torn-papers callage that represents an imserpretation of one of the characters.
mmummwmmmwm
mmwmtmwhammtadbowwnmmh.
&audmmlin;wwidauemdlcmhlmﬁumfoddmk-

shop tme.

Students should be belped to nurture their special talents and 1o find their
wahﬁmuwmdmwmmtkm
quest 1o discover and develop one’s wronges, most powerfud modes of ex-
peesIOn. lfmnhmomlythcdm\rydmnlﬁpkindlm(amif
mwypm.omammmmmm
mbwsﬂmn&lxwmhm:mm&&tm:m
gifts, and ralents. If there are indeed eght ncellipences, as Howard Gardnes

Mmdmmwhwh&uMAnmm‘m:r
preach to this is taken by the Key School in Indiasapolis. During the moen-
g, every sudent pursucs what looks like a normal dementary or middie
whoo! program. Then, after kanch, everyone goes off 1o stody their chosen,
me.mmwmmwhanﬁbm.
the writers make poetry, the kinesthetic kids refine thes physical skills, the
artuzs paint and scalpe. This is cae school—one of very few schoody—rhat
arganizes iself s0 that all chikdren actually do find success and develop their

mmmummuammmmmd
dnnmmauuﬁmlmhbdmh.tbclmdmoldnhonguhﬂybe
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employed as cools foe the exploration of ideas, without beieg pushed 10 fisal,
edited, or exhibited forms, These informal, teeative, exploraroey applica-
douolthemcanhtbkidsmndgankvﬂideulnmym
m.!mnmp&.mciasdmuhmmkwpabtiqbgin
which they write notes abous their bearming, lnstead, teachers can have ste-
&nokmpaimbbmt.-htttlnyanmﬂmmdy—ws&achﬁc-
tures, make diagrams, map idcas, or create ussgue combinations of weeds
and graphic clements in response to dass activities, Another example is the
steategy calied “say something,™ s which stedents are ssked to give an im-
nabatrmhdnwahuhan‘apmmam.mm-
ducting an expensscst (Short o al, 1996} Adding the aristic howes.,
students can “draw something,” “dance something,” “sing something,” or
“act something™ after any content lesson. These kinds of exprrestion are not
rehned, foemal artworks, rather, they are spontancous, slong-the-way wes
of art as & wol of thankieg. Bat when teachers add these different media 1o
tkumw-n.mnymmnu&nn‘hmh;uyhmmw
more stadents can compechend and remember whas they svody.

Studeats shoald expenience a wide vanety of art forms, Music, drama, vsual
art, and damce should be inchuded throughout stedests” schooling. To begen
with, all chddeen will naturally participase in corain st forms i their ows
homes and communities, and they can be svited to brmg these into school.
These should be welkcamed, hanored, and studied, whatever they are: folk
danoe.cumann..tm'xian.hipbpmmk.mchmu.oc‘ﬂah
the dozens,” the duchng insults game. Teachers and schoals shoald be care-
fed not to judge or disvalue children's enjoyment of arr foems considered
“lowbeow.™ Any of these popular or childbood art foress could be the hase
upon which a Eelong artstic mvolvement is bl

But it is also the job of teachers and schools to widen the raoge, to mero-
duce children to the wondrous vanety of st from around the warld and
back throwgh time. This cerasndy includes traditional “high calture™ acr.
which can be encountered muoee than just revereacially. It is worth remember-

car Wilde toured Eaglish coal-minesg towns giving boisteroesly received
reacings, that Mogart’s wind emenble pieces were written as &secr pasty
eucersamment, and that i the nincteenth century, American symphony or-
chestras oftes played pactses and weddings, School shoeld also expose
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children to arts from » wider range of cultural and ethnic groups, sad arts
that represent people arcwnd the world. And "experience™ does not just
mean observing these diverse forms, but trying one's owa hand ar chem. Kids
should try a Polub folk dance, make a pocteast after the style of Frada Kahlo,
perform a scene from Shakespeare, memonae and recite 2 st of haike. As s
result of this wide exposare aad experimentation, students will gain an is-
formed acquaintance with many exemplacy artwocks, pot as arbetrary mgre-
dionts 00 2 list of “culeural literacy,™ bat as 2 natucal bypeodoct of becoming
arnistic thumicers and students of cultural hisory.

Students should Save opportunitics 2o share thar work. Young srusts should
be provided safe and encouraging venoes 10 perform, exhibit, or publish
their work, boeh what they creste duning the study of specific arms disciplines
and the peoducs completed withia wider interdisGplinary mguiries. Dating
cach step in the process of creating such astworks, there should be routise,
informal, noncritical collaboration among student patrs, teama, and groups,
paralleling the way thas cooperative groups work 10 gradually create objects
of events in masy “real”™ art forms. Whesn works move soward 3 meoee final,
potestially publi foem, teachers Gam help sudents ser up exhibitions or per-
hmmdmmhnmdnw&madmhumdmmadm
munity members. [hese oocasons are not provided mainly for competinon,
ranking, of scoeing stodents agamst each ocher, and certainly not for purting
3 few wodents on stage and wlencmg others, In the aduly world of profes.
ssonal aer, there may be a place for compertion; i pahlic schooks, the fenda -
mental job of seachers i 1o ervure that all chiddren have chances to advance
successfully through whole cycles of art making, over and over throwghout
thewr school years, and 1o provade real, supportive avdiences.

This means that when veachers belp students publish class magazives, ev-
eryoncs best story is ncloded; when plays are produced, everybody gets a
part; when dances are created, there are roles for ali; when collages are dung,
every one goos on the wall, Schools may penodically sponsor selective, cos-
petinve peograms, bur the mas wock of arts education o helping everyome
RIOW, DOT cacourageg a fracuce and premarurely excluding others. For ev-
eryone, these colmunating experiences provide & natural and realistic kind
of pressure to do one's bew: 10 prepare carctully, (0 practice, 10 polish, to re-
fime. And the main purpose of this shanng is the same for students as for
RIOWH-Ep arnsts 1o comoect with aod learn from an aodeence,
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Childres shoald attend a vanicty of prolessionsl ars events. Schools should
take studesss to pesformances and exhibitions, 35 well 3¢ being arenes and
performers 1o school, Especially i poorer commuanitics, children’s exposure
to the 2115 may well dopend oa the school’s taking thes Sund of action. But the
annual bus trip to the symphany = not enough. A school’s schedule of ants
performances should be contamwons and vaned, and should include moe just
*downsowa” sticenons, but Jocal community arss organizations, musi
clams, gallores, and dance and theater compamees v well, These viits and
performances should not be disconnected inoculations of cultore of random
treats: mstead, they showld be meegrated ino the ongoing curncudem of the
whool. Eveses should be chosen cither because they 8 an exisung school
theme or focus, or because an academic thome will be built srowed them,
Making the moat ol any performance means starting well befoce the evene,
mthsmdmnndtndnnhmbodwwndmfntmmmdmm

10 talk with students after 3 performance or doneg an exhibit, shariag can-
didly how they work and think. Even more valsable s conversaton with
stusts hefore they perfoem, when they open up their own planming and prep-
aratwon process, sharmyg thos real creanve struggles with stodeots.

Artists should be prevest in schools and classrooms, There's somethog spe-
cal and Jiffcrene about people who make cther livdihoods as meucans,
nideosmakeey, dancers, actors, soulprors, artics, pocts, Web game deugnens,
seoryrellers, or painters. They can make special, sometomes magal, connec-
noas wirh young people and peovide knowledge, moovation, and mapiration
o growing arusts. Thercfore, chubdren need chances 1o meet, observe, and
work with adult arnsts in ther school, While one-shot perfoemances and
raditsomal ressdencies are helpful, even bestes are genume long-tere partner-
ships between the school and community asts Onganizatoes, providog sis-
taimed, intensive ans expeniences foe childeen, coplassed with the regular
teachers and weegrated o the achools overall catriculum. This model
transforms the arust from a transient celebaity to a loag terss consultant and
deeply involves the claswoom 1eacher as a coartiag, as well

All teachers, not fust arts specialngs, showdd be artists in thewr dassroom, H
wumm'onkcmbmdm\w:m&aﬂy.mhmmbcwm
ing 10 do the same, demonstracing how a grownep grows. This s no
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differean from the demand thar teachers read with their studenns, explore so-
ence wich them, be a fflow writer wich theas, Stll, this requiremens frighsens
many woeking teachers whose own artistic explorancas may have been sha
off in childhood, and who don't feel the leaw bet like artises in any medium
or penre. The facr that owr cultuee 1ends 1o label arrises as “gufied, ™ rather
than credir them a5 largely se¥¥-made practibioners who studied borg and
hard co develop thewr *gift,” adds to thes feeling among seachers and other
citizens that they are sot woethy 1o parncipare. We do not ask regular class-
room teachers 1o be professional-caliber artists, but ssmply 10 act as ordinary
cluxens who wie the tools of the arts 1o explore ideas aad expeess themselves.
Like students, teachen will peobably be on 2 quext 1o find and develop their

strongest and most proferred ares ducipline, 35 well as trying o grow in
others.

A good arts edecanion beges whes lovieg parents respond to their infantys
carhew expeesoons—gurghng, smiling, babbling—with delight, amazement,
and the preduposition to see « all s meaungful. The somerimes comacal
tendoncy of parenes to dote on their chaldeen's carhes utserances, however
meamngloss they sound o ostuders, i an sxportant facoor in cheld develop-
ment. A natural extonson of thie phenomenon u the refngeraror dooe, where
pareses peoodly post sheir yourg childeen’s Brst actempes at visaal are. The
adults don't mark them up with red pens, crinque them. Lestead, they look at
the theee Jeggeed blue horse, get a sear in thewr eye, bug the kad, and get out
the Scotch tape.

® Pareaes should lmmerse thest offspnag in the arts. Recent brain re-
wearch posing 1o the mepoctance of carly and diverse seimolation of
young minds only addy validatioo to the wisdom of providing chil-
dren an arts-nich childhood, Parents and kids can draw, paant, and sirg
topether at bome. Parcms can mvolve childeen as they pursoe thew

OWT AITIMGC SCUVEICS—POACHICIRE PUNO, sewing, puinting, reading
DOYTES.

e Although TV viewiag » condemned by many educators and child
development experts, it is an inevitable part of the landscape, and
parenss may nutgate =8 basality and passivey by warching with
their childeeng guiding thems 10 better choices; rmnong tapes of
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All of chese strategies help to work ssth teachers” resistance, rather than
opposing it kead-cn. Negative approaches, arbatrary mandaces, and punitive
labels engender resestment and quiet, passve resstance that, in the loag run,
can undermine any program,

4. Qualty Learning for Teachers

ool |

The wurkhop leaders are starting seventy-five teachers on g writmg-recding
in-sevivce program. After introductsons, the reachers are asked to jot om a
four-bry-six motecard their osm poals and comcerns about teachimg umting. in
pairs they disowss swbat they've wnitten, aud them thare thar thoughts uwk
the larger proap, 10 be lsted on the corrhead.

Wath the hst fresk in mund, the group embarks on a readmg wrating ac-
teary. Owe leader reads alosd Wodsesday Surprae, by Eve Bunting, o mos
g gory abowt 2 child and ber gramdmother and learming to resd. The
leaders them paade the growp through several rownds of “dislogue josermal™
woranyg, Partwers each pot dosw thowghrs abost the book and then trade pa-
pers, respondiag to the ideas and reactions of the otber—a lepitevized form
of note passing. With this pertacadar book, the reachers imoariably write
abuouet experiences with lireracy—and diiteracy—in therr fawilies. Peogie are
imoolved and mosved as several volunteers read alosd. The teachers comclude
their sharing, and commect the activary wath thar mavial comcerws awd thew
thasphts om bow 20 wse the strategy

These activitees are far more than jait the demoastrations. We are not
simply trainiog teachers to use 3 new tool. Rather, the best activities provide
nmuanmwnmnnqum«M

emjoyment of thewr own Jeaming. And they provide space to reconceptualice
what learniog and reaching can be, Only then are people well equipped—en.
nched, heartesed, drawn 000 a supportive group—and ready to reflect oo
the activities and revise their practices accoedingly. In the chapeers on cach
cuuui-mmootlundbwexpemmmyﬁddmdmmldm$
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Furthermoce, teachers are a3 demanding audience, aod new ideas e
stand up 10 the rigorous et of everyday application. Therelorr, they need to
directly expenonce models of what & possible in the cassroom, to end the
isolation that cers them off from alternatives, and to belp them wock o the
many Jetails mvolved 10 2 new approach,

Teachers need to reflect, 10 analvze, o compare—eo baild knowledge and
theoretical understandings about thew work, Of cosrse, within book covers
the knowledge has boen there foe years—shelves full of stodies aboss class-

rooms that work aod research about what doesn't. Howevet, because re
mxhnwohmmcdntbceduammdwuwmapmm‘tm
rather than to really impeove schoods, teachers often view “thoory™ with
well pstified singecion. Thas 18 just ome more reason why they apprecaate
experential activity first, Yot whea a teacher’s natural carsosiry has deen
tapped and she is ready 1o digest the ideas, 25 haed to stop her. Deloes Serick.
lasd showed s the amicle aboue confereacang because the information be-

came meaminghdd 0o det

Appeoach theory authemtically. Some scademcs consider teachers ann-
meellecroal and unresponseee to theory, Bur reachers remember thewr Sest
year teaching, when all that theory seemed to evaporate under the peessures

dmmmdmmuvmunlyooappmmﬁwnnw
make the conpections. We've soen whole districes where (ew teachers pursue

wdeas any further than the immediate workshop sexsions. They come, let w
enermain them, and mmmwchatoomwdo'hm:iq‘walmn

W.ID'W
Bur we've also watched as a workshop leader anobtrasively leaves stacks
ohmduoo au&atdwa:ddaammmmddtmmnmndm

their owe, read aboue a new appeoach, meer mfoemally 10 discuss it, and try
it out, critiguarg and adjusting boek the sdeas and their pracoce. In some
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whools, one can find a rack with aew literatuze on education in the teaches
lounge—cven better when the prmcipal leaves Postic notes with short com-

As with Delois Stricklend, the process & contagious. Az Sext, 2 toacher
(2163 00C OF TWO new strategies; bar when 1t shows promise, ¢ wants 1o un-

Use dassroom consulting and other follow-ap 10 help tcachers translage new
sdeas o reakitics. Becamie we kzow that inguiry and oven gusded practice
bumuallmmulmwwmmm
ciaseroom visits by faclizatoes 10 obuerve, coteach lessons, and meet with
teachers who ask for help. Once-a-week visits by a consultant foe eight to ten
weeks can powerfully lawnch willing teachers on a new trajectocy, Team

Look Sor the best in seachers. The lockstep curriculs and wandardized test
woees popular @ the news media reflect & distrust in the efcacy of indi-

their own agenda at the begaaming of & meeting or in-service sesuon, asking
for their analyses of peoblems i the school o in children's kearning, and re-
mummm:mmmumam
with them. |

When we visa schools, we bepn by asking seachers ro talk aboor their
soccesses and challenges, watead of starting right in 1o kecture aboo! some-
thing ot to demonstrute 3 seravegy. We see faces Aange from glazed o var-
prised 1o engaged. When siked, people have plosty 10 say about whars
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woeking and whar the obstackes are, Agam and again, we observe that when
wuckshops and service acnvities respect teachers—oflering ownesship
a Mdminmmuwmwchqmd

mmmymn&nkingudnaitgmre
prophecy was sever moce in evidence than here,

Fm&mmphwapwmhlmdutﬂmm
ﬁehqhd%ddem:mﬂimpmm&tmudxbool
Mhmxmmwmmmmmaw
five or ten years after chamges weee initiated 264 in all 100 sany cases, there's
liukwnonaakholcbcmmlud«\lipchmad&xgm&
it, pronioes. New staff don't get the training that the enginal reformers ex-
p«ieocad.hhnmumpwmmdmmoohgnd\cm.ha
tashion, In the beat of reform, however, s hard 10 think about the chal.
benges char will come yeary lacer. Some key carly steps can help avosd this -
stunonal pattern.

1. &ohb&wmmmmﬁdthcmch
mare bkely the panapal or other key sdministratar will be offered 3
new, higher-paying job. So train new lkeaders from the sare who us-
dumndcadwpponthemmwdwlbemdytoukeom

2. Hmammmb(ﬁmmham.um
as possible, especially foe a2 school wath highly mnovative programs,
and especally = a large city system. Afer the effort & launched. ir's
mumcommmmmpmm
umply aren't designed to suppart programs thae doa't fir the mold.

3. Ger cenral office supporr for the prograss—in wising, The more the
agrecenent is m the form of a real contrace, preferably with an our-
4 accountabiliy agreemsent, 3 promise to produce specific sesults
within a peniod of foss or five years, 10 reassure the central sdmmamis-
tration that yoe are serions. This helps to keep the whole arrange-
ment chean and clear on all sides



